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AcTivity 1 - GOOds And SErvicEs

TIME
5 days

GOAL
To investigate and analyze the lives of African Americans in Tennessee during the 

Reconstruction Era.

CONTENT
The lessons within this trunk will explore the 19th century lives of African American 

men and women during one of the most challenging periods in American history: 

Reconstruction (1870-1877). This trunk uses primary source documents and tangible 

objects in order to have students think critically about how these newly freed citizens 

navigated through a world filled with new opportunity as well as new forms of oppression. 

Students will view the constitutional and societal changes in the state of Tennessee during 

Reconstruction through the experiences of various African Americans. Therefore, students 

can approach this study like historians or investigative journalists studying society.

OBJECTIVES
• Understand the role of historians and journalists in documenting events.

• To investigate the social and political lives of Black Tennesseans during Reconstruction.

• To identify and critique the success and shortcomings of Reconstruction.

INTRODUCTION
Which comes first: social change or political change? Does one influence the other, or 

are they equally influential to how communities change? The era of Reconstruction was 

ushered in following the conclusion of the Civil War and the ending of slavery in the United 

States of America. African Americans, many newly freed from bondage, would now have 

opportunities within society and politics that had never been extended to them before. 

How did they navigate this new range of freedoms? What were their strategies to maximize 

their political power?

How do we know about people in the past? Through primary source documents, e.g. 

newspaper clippings, legal records, artifacts, and private diary entries, etc. This trunk is 

inclusive of the sensitive and challenging accounts of how African Americans embraced 

their rights and resisted the restrictions placed upon them. In the end, their resiliency in the 

face of adversity is the legacy these Tennesseans left for future generations.

The three R's of Reconstruction: 
Rights, Restrictions, and Resistance

The Three Rs of Reconstruction Traveling Trunk is funded in part by a 
grant from the Tennessee Civil War National Heritage Area.
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A NOTE TO TEACHERS
Teachers,

Throughout the following lessons, your students will explore the experiences that many 

African Americans faced in Tennessee during the period known as Reconstruction. We 

have divided these experiences into three themes, or lessons. The first lesson will focus on 

the new rights that African American gained after the Civil War, specifically the rights to 

vote, choose where they would live, have a family, and get an education. Even though new 

rights were available to African Americans, there were also many restrictions that were put 

into effect to try and limit those rights. Lesson two will look at those restrictions. As legal 

and social restrictions on those new freedoms became more common, African Americans 

continued the fight for equality. Lesson three explores the resistance to the obstacles being 

placed on African American society.

In order for your students to better understand these experiences, we have put together 

packets of primary sources that focus on each of the lesson themes. We have organized 

these primary sources into groups that focus on one of those new rights. Below, you will 

see a chart that describes how we have organized the themes to help you follow along 

with the lessons.

Warning: 

Due to the heavy use of primary sources throughout the lessons as well as the sensitive 

nature of the topic, please look through the material carefully before you present it to your 

students.  There may be:

• Depictions or descriptions of violence.

• Depictions or descriptions of intimidation.

• Language that would be deemed inappropriate today (i.e. the use of “Colored” or 

“Negro” when describing African Americans)



PAGE 4 RECONSTRUCTION: RIGHTS, RESTRICTIONS, AND RESISTANCE

AcTivity 2 - BArTErinG

*For a list of each primary source document, see the Index after the lesson plans.*

THEME GROUP 1 GROUP 2 GROUP 3 GROUP 4

LESSON 1 
RIGHTS

The right to 
vote

The right to 
move

The right to 
have a family

The right to an 
education

LESSON 2 

RESTRICTIONS

Jim Crow 

Laws, Poll 

Taxes

Violence and 

intimidation

Dispersed 

families

Violence and 

intimidation

LESSON 3 

RESISTANCE

African 

American 

Legislators

Voter 

registration 

and contract 

labor

Women’s Clubs 

and searches 

for family 

members

African 

American 

schools 

such as Fisk 

University
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TIME
1 Day (30-40 minutes)

INTRODUCTION
This lesson looks at events that affected the lives of African Americans who lived 

throughout Tennessee during the Reconstruction period. Lesson 1 of the trunk will explore 

Rights, i.e. the range of freedoms African Americans were federally granted, focusing 

specifically on how Black Tennesseans experienced these new ranges of freedom. This 

lesson will explore the freedoms of voting, education, family, and movement Black 

Tennesseans pursued.

HISTORICAL CONTEXT 
When Abraham Lincoln issued the Emancipation Proclamation in the middle of the Civil 

War, it stated “that all persons held as slaves are, and henceforth shall be free.” This gesture 

from Lincoln concerning the abolition of slavery only applied to states that had seceded 

from the United States and was largely contingent upon the Union winning the war. The 

proclamation would do little to help those who were still enslaved in the loyal border states, 

or the state of Tennessee, as it was under Union control at the time of the Proclamation. The 

expansion of freedoms and rights for all enslaved and formerly enslaved African Americans 

would take another two and a half years to come to fruition.

While General Lee surrendering to General Grant in Appomattox, Virginia on May 9, 1865 

signaled the end of the Civil War, it did not necessarily signal the end of slavery. It would 

be another seven months before the newly reunited nation saw an official end to slavery 

with the ratification of the 13th Amendment. Two more amendments followed shortly after, 

which continued the expansion of rights granted to African Americans.

The 14th Amendment, ratified in 1868, granted citizenship to all people born or naturalized 

in the United States, including formerly enslaved peoples. The 14th Amendment also 

promised protections for life, liberty, property, and voting rights for male citizens. 

Congress later expanded the protections on voting rights in the last of the Reconstruction 

amendments. The 15th Amendment states that “The right of citizens of the United States 

to vote shall not be denied or abridged by the United States or by any State on account of 

race, color, or previous condition of servitude.”

In the early years of Reconstruction, African Americans took full advantage of their new- 

found voting rights. They elected African American representation in historic numbers 

throughout the country. In Tennessee, just two years after the 15th Amendment was passed 

LESSON 1: "RIGHTS"
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Nashville had six Black councilmen, a Black city alderman, and elected the first African 

American to the Tennessee State Legislature, Sampson Keeble.**

Though both the 14th and 15th Amendments offer protections for voting rights for 

newly enfranchised African Americans, without adequate enforcement, most soon found 

themselves barred from the polls. Political tactics such as poll taxes were introduced as 

an attempt to keep African Americans out of the voting booths*. If these measures failed, 

intimidation tactics and violence were often used instead.

While these Reconstruction amendments set a precedent for basic rights afforded to 

newly freed African Americans, throughout the Reconstruction Era the nation continued 

to grapple with the question of how to integrate the nearly four million formerly enslaved 

people into society. The Freedmen’s Bureau was established in 1865 to help provide food, 

housing, medical aid, education, and legal assistance to formerly enslaved people. While 

largely inhibited by lack of funding and political pressure, the Freedmen’s Bureau was vital 

in helping to secure a wider range of rights and freedoms for African American’s in their 

everyday lives.

Marriages between formerly enslaved people were finally recognized as legal marriages in 

the eyes of the government. As a result, widows were able to apply for pensions for their 

husband’s service during the Civil War. Black veterans of the Civil War were also recognized 

for their service and able to apply for benefits already granted to White soldiers.*** 

Thousands of schools were established for Black education, which allowed for a more 

standardized system of teaching reading and writing, something many African Americans 

were prohibited from learning while enslaved. Universities, like Fisk University, and other 

institutions for higher education were also established. While the Freedmen’s Bureau 

attempted to secure former Confederate land for the redistribution to newly freed persons, 

this was largely unsuccessful and Black land ownership remained a struggle.

*http://www.tn4me.org/article.cfm/a_id/45/minor_id/10/major_id/6/era_id/5

**https://sharetngov.tnsosfiles.com/tsla/exhibits/blackhistory/aahtimelin.htm

***https://cfh.iaamuseum.org/usct-pension-files-a-rich-resource-for-african-american-

genealogy/attempted to secure former Confederate land for the redistribution to formerly 

enslaved persons, this was largely unsuccessful and Black land ownership remained a 

struggle.
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GOAL
To explore and investigate the events affecting the lives of Black Tennesseans during the 

Reconstruction Era. Through these stories, students will understand the social and political 

impacts of Reconstruction in America, specifically in Tennessee.

OBJECTIVES
• Students will analyze the 13th, 14th, and 15th constitutional amendments and the various 

legal acts associated with Black civil rights.

• Students will investigate the lives of Black Tennesseans through various primary 

sources, including newspaper clippings and political cartoons.

TN STATE STANDARDS
• 4.39 Identify the 13th, 14th, and 15th Amendments as efforts to help former slaves begin 

a new life.

• 5.43 Explain the impact of the Tennessee Constitutional Convention of 1870, including: 

poll taxes, segregation, and funds for public education. (T.C.A. § 49-6-1028)

• 5.44 Explain the development and efforts of the Freedmen’s Bureau in helping former 

slaves begin a new life, including Fisk University.

• 8.68 Explain the significance of the 13th, 14th, and 15th Amendments to the U.S. 

Constitution.

• 8.70 Identify the significance of the Tennessee Constitution of 1870, including the right 

of all men to vote and the establishment of a poll tax. (T.C.A. § 49-6-1028)

GETTING READY TO LEARN
Explain to students that they will be exploring issues and events facing African Americans 

who lived in Tennessee during the Reconstruction Era.

LESSON 1: "RIGHTS" (CONTINUED)
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PROCEDURES
1. Probe for prior knowledge: Ask students to list any rights they believe they have as 

United States citizens.

2. Keep their answers posted in a visible area for students to continually refer back to 

during the lesson(s), as a way to compare/contrast.

3. Divide students into 4 groups and assign each group one of the following

 a. Group #1

 b. Group #2

 c. Group #3

 d. Group #4

4. Assign student timekeeper, reader(s), and scribe.

5. Pass out the Lesson 1 Primary Source packets to each group.

6. (Approx. 20 minutes) Students are to investigate materials daily, actively discuss the 

range of rights newly acquired by Black Tennesseans, and use graphic organizers to 

track evidence.

7. Students should fill out the daily journal entries during the lesson to help organize and 

record their thoughts and feelings as they explore the various primary sources.

CONCLUSION
Ask students, “What freedoms do we enjoy today?”

Students will utilize a, “There Then, Here Now” graphic organizer in order to compare/

contrast the lives of Tennesseans in the 19th and 21st centuries.

AND/OR
Have each group’s reporter share their investigative findings about the primary sources 

they explored.

ASSESSMENT
After each lesson, students will add a passage to their individual journal entry graphic 

organizer. Student assessment criteria could be based on length, information, creativity or 

historical awareness. 
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TIME
1 Day (30-40 minutes)

INTRODUCTION
This trunk lesson explores issues and events faced by African Americans who lived 

throughout Tennessee during the Reconstruction period. Lesson 2 of the trunk will explore 

Restrictions, ie. the federal troops leaving the South, policies created to prevent Black 

Tennesseans from voting, and the introduction of “Jim Crow” discrimination.

HISTORICAL CONTEXT 
During Reconstruction, while African Americans were fighting to exercise newly gained 

rights and being elected to legislative positions, numerous forces attempted to deprive 

them of these advancements. In Tennessee, like other states in the former Confederacy, this 

was done through a combination of laws, physical violence, murder, and intimidation. One 

major factor was legislation known as “Jim Crow” laws.

Named after a popular racist caricature of an African American from the time, these laws 

imposed racial segregation in their states and were a direct response to federal Civil Rights 

legislation. Primarily sponsored by “Redeemer Democrats” who sought to “redeem” their 

states from “Radical Republican” governments. Examples of this legislation in Tennessee 

can be found in the Tennessee Acts of 1875. Passed shortly after the Civil Rights Act of 1875, 

parts of the Tennessee Acts of 1875 specifically delt with legalizing racial segregation by 

private citizens and businesses. This can be seen by looking at an excerpt from Chapter 130 

of the acts:

“…no keeper of any Hotel or public House, or carrier of passengers for hire or conductor, 

driver or employee of such carrier or keeper of any place of amusement or employee of 

such keeper shall be bound, or under any obligation to entertain carry or admit any person 

whom he shall for any reason whatever choose not to entertain carry or admit to his house 

Hotel carriage or means of Transportation or place of amusement…”

 In other words, an owner of a hotel could specifically choose to not allow Black patrons at 

their establishment, and they would suffer no legal ramifications. Attempts to limit African 

Americans’ rights were not limited to segregationist laws, however. In addition, legislation 

created poll taxes primarily to disenfranchise African American males. A provision 

authorizing poll taxes dated back to the 1870 Constitution of Tennessee, and the 46th 

Tennessee General Assembly enacted a statewide poll tax during the 1889-1890 session.

LESSON 2: "RESTRICTIONS"
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These Jim Crow laws, combined with other legislation and voter intimidation, sought to 

prevent African American males from exercising their right to vote. While African Americans 

continued to fight to use their vote during and after Reconstruction, the effectiveness of 

disenfranchising laws can be seen by the number of African American legislators elected 

to the Tennessee General Assembly. From 1865-1890, 14 African American representatives 

were elected to the Tennessee Legislature. After 1890, no African American legislator was 

elected until A.W. Willis Jr. was elected to the State House of Representatives in 1964.*

 In addition to legislation passed by the government of Tennessee,groups, like the Ku Klux 

Klan, also attempted to prevent African Americans from voting and exercising their rights 

by using terror tactics. The Ku Klux Klan was founded in Pulaski, Tennessee shortly after 

the Civil War by former Confederates. During Reconstruction, the Klan used violence, 

intimidation, and murder, against African Americans in order to strip them of their rights. 

In a report to the Military Committee of Tennessee’s 35th General Assembly in 1868, it was 

stated: “They [the Klan] threaten the negroes with certain death, if they ever attempt to 

vote or carry arms again.”**

 While the Civil War ended in 1865, the violence and division throughout the country did 

not suddenly disappear when the Confederate armies surrendered. While major pieces 

of civil rights legislation and constitutional amendments were passed and ratified during 

Reconstruction, “Jim Crow” and disenfranchising laws followed shortly after. In addition, the 

rise of segregation and groups like the Ku Klux Klan further restricted daily life for African 

Americans. Unfortunately,these restrictions are as much a part of Reconstruction’s legacy in 

Tennessee as are the 14th and 15th Amendments.

*https://sharetngov.tnsosfiles.com/tsla/exhibits/blackhistory/index.htm



PAGE 12 RECONSTRUCTION: RIGHTS, RESTRICTIONS, AND RESISTANCE

GOAL
To explore and investigate the lives of Black Tennesseans during the Reconstruction Era. 

Through these documents, students will understand the social and political impacts of 

Reconstruction in America, specifically in Tennessee.

OBJECTIVES
• Students will analyze political restrictions. (ie. Poll taxes, Compromise of 1877)

• Students will analyze social restrictions. (ie. Racial violence)

• Students will investigate the lives of Black Tennesseans through newspaper clippings 

and political cartoons.

TN STATE STANDARDS
• 5.45 Identify how the rise of vigilante justice (e.g., Ku Klux Klan), black codes, and Jim 

Crow laws impacted Tennessee and the nation.

• 8.70 Identify the significance of the Tennessee Constitution of 1870, including the right 

of all men to vote and the establishment of a poll tax. (T.C.A. § 49-6-1028)

• 8.72 Explain the restrictions placed on the rights and opportunities of freedmen, 

including: racial segregation, black codes, and the efforts of the Freedmen's Bureau to 

address the problems confronting newly freed slaves.

• 8.73 Trace the rise of the Ku Klux Klan in the South and in Tennessee, including the role 

of Governor William Brownlow.

GETTING READY TO LEARN
In Lesson 1, students were taught that Black Tennesseans were afforded many new 

constitutional rights. In contrast, Lesson 2 will highlight the Restrictions Black Tennesseans 

faced as the protections they were granted began being taken away.

LESSON 2: "RESTRICTIONS" (CONTINUED)
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PROCEDURES
1. Probe for prior knowledge: ask students what they know about political terms such as 

taxes or voting, or about American laws in general.

2. Probe for prior knowledge: ask students what they know about the term “Jim Crow” and 

what it refers to.

3. Break students into their previous small groups (3-5 students) from the first day’s 

activity. Students should retain the timekeeper, reader, and scribe roles chosen in the 

first activity.

4. Pass out the primary source packets for Lesson 2 to each group. Make sure it is the 

packet that corresponds with the previous lesson’s theme.

5. Students should investigate daily materials and actively discuss the legal and 

extrajudicial “restrictions” placed upon Black Tennesseans and use graphic organizers to 

track evidence.

6. Students should fill out the daily journal entries during the lesson to help organize and 

record their thoughts and feelings as they explore the various primary sources.

CONCLUSION
Students will utilize a, “There Then, Here Now” graphic organizer in order to compare/

contrast the lives of Tennesseans in the 19th and 21st centuries.

AND/OR
Have each group’s reporter share their investigative findings about the primary sources 

they explored.

ASSESSMENT
After each lesson, students will add a passage to their individual journal entry graphic 

organizer. Student assessment criteria could be based on length, information, creativity or 

historical awareness.
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TIME
1 Day (30-40 minutes)

INTRODUCTION
This trunk lesson examines the events and issues facing African Americans who lived 

throughout Tennessee during the Reconstruction period. Lesson 3 will explore Resistance, 

for example how did Black Tennesseans resist unconstitutional treatment they received? 

What strategies did they use in order to challenge racialized violence and mistreatment? 

HISTORICAL CONTEXT 
The ratification of the 13th Amendment in 1865 abolished slavery in the entire United 

States. Afterward, many formerly enslaved people began to seek the freedoms offered 

to all citizens by the U.S. Constitution including: getting married, owning land, seeking an 

education, participating in politics, and voting. Yet, almost as soon as African Americans 

started seeking out these freedoms there was resistance from some in the White population 

who worked against those changes.

After emancipation, formerly enslaved people longed to reunite their families, 

geographically and legally. During enslavement, marriages of African Americans were 

not legally recognized by the state.* With the Federal Government’s establishment of the 

Bureau of Refugees, Freedmen, and Abandoned Lands (often referred to as the Freedmen’s 

Bureau), qualified officers were allowed to issue marriage licenses and certificates. 

Thousands of people went to certify new or existing marriages shortly after its creation. 

People also searched for family members that had been sold by placing advertisements in 

newspapers in hopes of reuniting their families.

Many formerly enslaved people heard of the promise to distribute confiscated Confederate 

land to them. This would have been an important step towards economic self-sufficiency 

since many formerly enslaved people were skilled in agriculture. Things changed when 

Andrew Johnson took over the presidency after Lincoln’s assassination. Land was never 

reallocated to the newly freed persons. This led to the practice of sharecropping, a 

form of farming that essentially re-enslaved African Americans through debt. Though 

sharecropping was common, a few people did manage to purchase their own land or start 

businesses. African American-owned businesses often became important institutions within 

the community.

Many formerly enslaved people also sought an education. Before the Civil War, it was illegal 

LESSON 3: "RESISTANCE"



PAGE 15AN EDUCATIONAL OUTREACH PROGRAM OF THE TENNESSEE STATE MUSEUM

in many Southern states for enslaved persons to do so. Despite this, before the war, small 

secret schools had been created and maintained by Free Blacks.** During the war, schools 

were set up in refugee (contraband) camps near Union encampments. Many of these 

schools became the predecessors of Freedmen’s Bureau schools after the war. The Bureau 

is most often remembered for these efforts. With help from northern aid societies, schools 

began opening throughout the South. The need for teachers was so high that new schools 

were founded specifically to train new African American teachers. Several of the schools 

created during this time are known today as Historically Black Colleges and Universities 

(HBCUs), like Fisk University in Nashville, Lane College in Jackson, and Knoxville College 

in Knoxville, Tennessee. Another avenue for uplifting African American communities 

during Reconstruction was in the formation of social groups and organizations, many 

being affiliated with a church. For example, in August of 1865, the first State Colored Men’s 

Convention met. They called for the ratification of the 13th Amendment, full citizenship, and 

for Black suffrage. 

In Tennessee, African American men won the right to vote in February of 1867 through 

Tennessee State Bill 805. Around 40,000 African American men registered to vote by the 

end of that same year. This access to suffrage helped elect African American men into 

local and state political offices in Tennessee. In 1873, barber, businessman, and civic leader 

Sampson W. Keeble became the first African American Tennessee State Legislator.

During a time in which the future was hopeful yet uncertain, African Americans worked 

together to forge their own paths. Despite these gains, the Reconstruction era ended with 

many new segregationist laws that forced African Americans to continue the struggle for 

equality.

*http://www.tn4me.org/minor_cat.cfm/minor_id/62/major_id/21/era_id/4

**http://www.tn4me.org/article.cfm/a_id/36/minor_id/8/major_id/6/era_id/5
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GOAL
To explore and investigate the lives of Black Tennesseans during the Reconstruction Era. 

Through these documents, students will understand the social and political impacts of 

Reconstruction in America, specifically in Tennessee.

OBJECTIVES
• Identify methods of resistance Black Tennesseans utilized to fight for their rights.

• Students will investigate the lives of Black Tennesseans through primary sources, such 

as newspaper clippings and political cartoons.

• Students will critique the era of Reconstruction.

TN STATE STANDARDS
• 5.44 Explain the development and efforts of the Freedmen’s Bureau in helping former 

slaves begin a new life, including Fisk University.

• 5.45 Identify how the rise of the Ku Klux Klan, black codes, and Jim Crow laws impacted 

Tennessee and the nation.

• 8.72 Explain the restrictions placed on the rights and opportunities of freedmen, 

including: racial segregation, black codes, and the efforts of the Freedmen's Bureau to 

address the problems confronting newly freed slaves.

• 8.73 Trace the rise of the Ku Klux Klan in the South and in Tennessee, including the role 

of Governor William Brownlow.

GETTING READY TO LEARN
In Lesson 2, students were taught that the rights of Black Tennesseans were socially and 

politically restricted. Lesson 3 will highlight the strategies of Resistance Black Tennesseans 

used to fight against those restrictions.

LESSON 3: "RESISTANCE" (CONTINUED)
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PROCEDURES
1. Probe for prior knowledge: have students brainstorm the question, “What is terrorism?” 

(student answers may vary, be sure to guide students away from a specific group of 

people, but towards the actions of terrorism.)

2. Break students into their previous small groups (3-5 students) from the first and second 

days’ activity. Students should retain the timekeeper, reader, and scribe roles already 

assigned.

3. Pass out the primary source packets for Lesson 3 to each group. Make sure it is the 

packet for the same theme that the group started with.

4. Students should investigate daily materials and actively discuss the “resistance” of 

rights against Black Tennesseans and use graphic organizers to track evidence based on 

primary sources.

5. Students should fill out the daily journal entries during the lesson to help organize and 

record their thoughts and feelings as they explore the various primary sources.

CONCLUSION
Ask students, “What are some ways that people resist today?”

Students will utilize a, “There Then, Here Now” graphic organizer in order to compare/

contrast the lives of Tennesseans in the 19th and 21st centuries.

AND/OR
Have each group’s reporter share their investigative findings about the primary sources 

they explored.

The era of Reconstruction began with great hope in the eyes of Black Tennesseans, but 

concluded with repealed rights, violence and uncertainty in which way to move forward 

into the 20th century. Although faced with many challenges, Black Tennesseans continued 

to seek higher education, organize themselves and resist the tactics that impeded their 

constitutional rights. The legacy of resistance to white supremacy African Americans left 

behind can still be seen in cities and institutions across the state.

EXTENSION
After each lesson, students will add a passage to their individual journal entry graphic 

organizer. Student assessment criteria could be based on length, information, creativity or 

historical awareness. Students may share their 3-day journal entry to the class.
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TIME
2 Days (60-90 minutes total)

INTRODUCTION
Your students have researched the various true events that happened to African Americans 

throughout Reconstruction. They have journaled about how those events made them feel. 

They have drawn connections between that time period and the present. Now it is time to 

see if they can interpret what they know. 

The job of a museum exhibit is to use artifacts and documents to relate, or interpret, history 

to a modern audience. Your students will now use 3D objects from the trunk along with the 

primary source documents they studied to create an exhibit for the class that interprets the 

history of their “Theme.”

GOAL
The students will synthesize their knowledge of the Reconstruction Era and create a 

museum exhibit that will present that knowledge in an understandable way to a modern 

audience.

OBJECTIVES
• Students will use writing skills to concisely summarize information gained from previous 

research.

• Students will present the information they have learned through research in a clear 

manner.

• Students will evaluate their exhibits/presentations as well as the ones created by their 

classmates.

TN STATE STANDARDS AND SSPS
8th Grade

• SSP.01 Collect data and information from a variety of primary and secondary sources, 

including: 

- Printed materials (e.g., literary texts, newspapers, political cartoons, autobiographies, 

speeches,letters, personal journals. 

- Graphic representations (e.g., maps, timelines, charts, photographs, artwork) 

- Artifacts 

- Media and technology sources

• SSP.02 Critically examine a primary or secondary source in order to: 

- Extract and paraphrase significant ideas and relevant information 

LESSON 4: "CONCLUSION"
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- Distinguish the difference between fact and opinion 

- Draw inferences and conclusions 

- Recognize author’s purpose, point of view, and bias 

- Assess the strengths and limitations of arguments

• SSP.03 Synthesize data from multiple sources in order to: 

- Recognize differences among multiple accounts 

- Establish validity by comparing and contrasting multiple sources 

- Frame appropriate questions for further investigation 

• SSP.05 Develop historical awareness by: 

- Recognizing how and why historical accounts change over time 

- Perceiving and presenting past events and issues as they might have been experienced 

by the people of the time, with historical empathy rather than present-mindedness 

- Evaluating how unique circumstances of time and place create context and contribute 

to action and reaction 

- Identifying patterns of continuity and change over time, making connections to the 

present

• 8.RI.KID.1 Analyze what a text says explicitly and draw logical inferences; support an 

interpretation of a text by citing relevant textual evidence.

• 8.RI.KID.2 Determine a central idea of a text and analyze its development over the 

course of the text, including its relationship to supporting ideas; provide an objective 

summary.

• 8.RI.KID.3 Analyze the techniques used to distinguish between and to make connections 

among individuals, events, or ideas in a text.

• 8.RI.IKI.7 Evaluate the advantages and disadvantages of using different mediums to 

present a particular topic or idea.

GETTING READY TO LEARN
In the previous lessons, students have studied issues that affected the lives of African 

American’s in Tennessee during the Reconstruction period. For the conclusion, they are now 

going to have to combine, summarize, and present what they know in a way that is easily 

understood by a modern audience using the same methods that are used by museums, 

including label writing and displaying artifacts and primary sources.
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PROCEDURES
1. Probe for prior knowledge: ask students about their experiences with museums or other 

cultural institutions. “Have any of them visited a museum, historic site, aquarium, zoo, 

or other cultural institution?” “What are some of the ways those places use to present 

information to the visitors” “Do they think those methods were effective? Why or Why 

not?”

2. Break students into their previous small groups (3-5 students) from the other activities.

3. Pass out all three primary source packets used for each group. At this point they should 

have all of the primary sources they have analyzed.

4. Place the hands-on objects from the trunk in an area of the classroom where all 

students will have access to them. Students will be able to choose and use these objects 

in their exhibits/presentations, if they feel they connect to their research.

5. Students will then create a museum exhibit that reflects what they learned about the 

issues facing African Americans in Tennessee during Reconstruction.

6. Exhibit requirements:

 a. One Main Label with 150 words or less that gives an overview of the entire exhibit.  

 This label should express the main idea of the exhibit.

 b. Three Supporting Labels with 80 words or less that break the bigger theme down  

 into supporting details. These three labels should correspond to the three themes of  

 the trunk: “Range”, “Restriction”, and “Resistance”

 c. The exhibit should include 5-8 primary sources chosen from the previous day’s  

 activities. Each primary source should also have an Object Label explaining what the  

 primary source is and says. These labels should be no more than 30 words.

 d. The exhibit should also include at least one 3D object on display. These can be  

 chosen from the objects included in the trunk. The students will need to decide and  

 justify how that object fits within their exhibit. The object will also include an Object  

 Label.

 e. The exhibit should also be laid out in a way that is visually pleasing, easy to   

 understand, and easy to follow for any “visitors” that view it.

7. If there is space, have all four groups set up their exhibits together and allow the 

students to do a gallery walk through the different exhibits. Each group may have a 

“docent” at each exhibit to answer any questions from the other students.

 a. If there is not enough space available, have each group set up their exhibit and  

 present it to the class one at a time.

LESSON 4: "CONCLUSION" (CONTINUED)
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CLOSURE
Ask the students and discuss: 

• “What are some differences that you noticed between the research you did in your 

group and what you saw in the other groups exhibits?”

• “What, if anything, did you notice was the same across all of the exhibits?”

• “What do you think those similarities and differences say about the Reconstruction 

period in Tennessee?”

• “Did you learn anything new about Reconstruction or the lives of African Americans by 

exploring these primary sources and exhibits?”

• “What did you find challenging about presenting this kind of history through a museum 

exhibit instead of writing a report or giving a presentation?”

• “Having seen other group’s exhibits, what would you change about the one you 

created? Why?”

EXTENSION ACTIVITIES: RESEARCH ON 
YOUR OWN
• Find out about the Reconstruction Era and its effect on individuals in your local area.

• Choose one of the primary sources from the activities and find other examples that fit 

the same theme.
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